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Goals of a Racism Free Classroom

Students will:

1. Develop a common vocabulary forissues of racism including:
a. ally: One who stands up for the rights of oppressed individuals and groups

b. oppression: the act of systematically controlling the freedom of a group based
upon prejudice.

c. internalized oppression: when oppressed groups enact oppressive behaviors
upon themselves and others in their group thus doing the work of the oppressor.

d. transferred oppression: prejudicial behavior or harmful acts carried out by one
oppressed group against another.

e. prejudice: prejudice is making a judgment about someone or a group without
sufficient knowledge.

f. racism: any afttitude, action or institutional structure that systematically freats
people or a group of people as though they were lesser because of their race or
ethnicity (skin, hair, eye shape efc...).

g. cultural racism: the practice of discriminating against an individual or group
based upon their heritage or culture.

h. institutional racism: when practices of an institution benefit the people in power
and withhold rights from others based on their race or ethnicity.

i. racial pride: have a sense of pride and a feeling of empowerment in regards to
ones particular racial group.

|- white privilege: the unearned assets such as privileges, rights, luxuries, and
freedoms that come with having white skin in our society.

k. dominant culture: a dominant group in a society which holds the institutional
power. They are usually in the majority, but not always.

|. dominated culture: a cultural group who freedoms are conftrolled by the dominant
culture in a society.
m. multicultural: multicultural means many or multiple cultures.

n. stereotype: a stereotype is an oversimplified generalization about a person or
group of people without regard for individual differences.

o. diversity: diversity means different or varied. The United States is made up of
people from various backgrounds.

p. bigotry: bigotry is an unreasonable or irrational attachment of negative
stereotypes and prejudices.
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g. discrimination: the denial of justice and fair treatment by both individuals and
institutions(employment, housing, political rights etc...)

r. culture: the patterns of daily life learned by a group of people(food, religion,
dating, arts, custom, holidays etc...)

s. scapegoating: blaming and individual or group for something based on that
persons or groups identity when, in reality the person or group is not responsible.
2. Develop the capacity to recognize and acknowledge prejudice and

discriminatory behavior in themselves and others.

3. Develop and put in to practice the skills to confront prejudice and discriminatory
behavior in themselves and others.

4. Demonstrate critical thinking skills.

5. Demonstrate an understanding of democratic  principles and of their own
personal roles in making justice and equity a reality in the world around them.
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Guidelines for Teachers

Self Exploration

Examine your own cultural biases and assumptions. Explore your perceptions and
understanding of situations by developing an awareness of your cultural “filters.” Share with
students.

Comprehensive Integration

Integrate culturally diverse information/perspectives in all aspects of your teaching. Consider
moving beyond the constraints of a cultural history month to infusing multiple perspectives into
all aspects of the curriculum.

Time and Maturation

Allow time for a process to develop. Infroduce less complex topics first, and create time to
establish trust. Develop ground rules that allow for honest discussion within a respectful
context. Recognize that the long history of mistrust between people in different groups will not
dissipate quickly.

Accepting Environment

Establish an environment that allows for mistakes. Since most of us have been unconsciously
acculturated into prejudicial and stereotypical thinking, we may not be aware that certain
aftitudes are harmful to ourselves and others. Acknowledge that intolerant thinking will
surface from time to time in ourselves and others. Model non-defensive responses when told
that something you said or did was offensive to someone. Assume good will and make those
assumptions a common practice in the classroom.

Intervention

Be prepared to respond to purposefully directed acts of bias. Students will carefully observe
how you infervene when someone is the target of discriminatory and hate-based behavior.
Silence in the face of injustice conveys the impression that the prejudiced behavior is
condoned or not worthy of attention. Make it clear to students and their families that you will
not allow name calling in the classroom. Explain the thinking behind “zero tolerance” when it
come to prejudice and discrimination. Your appropriate and timely intervention is critical in
establishing a safe classroom environment where all students can succeed.

Life Long Learning

Keep abreast of current issues and discuss them with students. Clip articles from newspapers
and magazines and post them in the classroom. Let students know that you consider yourself
a learner, and that you see yourself as part of the learning process.

Discovery Learning

Avoid "preaching” to students about how they should behave. Research indicates that
exhortation is the least effective methodology for changing prejudice attitudes; in fact it often
produces a result opposite from the desired effect. Provide opportunities for student s to
resolve conflicts, solve problems, work in diverse teams and think critically about information.

Life Experiences

Provide opportunities for students to share life experiences and choose literature that will help
students develop empathy. Make your classroom a place where students’ experiences are
not marginalized, frivialized or invalidated. Prejudice and discrimination have a unique impact
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on each individual. Students and their families develop a variety of coping strategies based
upon the type and frequency of discrimination they have experienced. It is never fruitful to
engage in a debate over who has suffered the most. Oppression is harmful in all of its forms.

Resource Review

Review materials so that classroom displays and bulletin boards are inclusive of all people.
Insure that supplemental books and videos do not reinforce existing stereotypes. When you
see such example in textbook, point them out to students and encourage students to think
about them critically and to challenge them.

Home-School-Community Connection

Involve parents, other family members and the community in the learning process.
Understand that families and the community members provide the context in which students
are motivated to learn. We cannot view the school and the home or school and the
community as isolated from one another; we must examine how they interconnect with each
other and with the world.

Guidelines For a Non-Biased Classroom

Teacher’s Behavior

1. Attitude - Takes the ideas of equity and multicultural education seriously. You are an
extremely important variable in the teaching of acceptance. Be sensitive to your
own racial aftitudes, behaviors and the statements you make in the classroom. Do
not try to ignore the racial and ethnic differences you see, but try to respond to
these differences positively and sensitively.

2. Model - Get in touch with your own cultural and ethnic heritage and encourage a
climate for sharing ethnic and cultural stories in the classroom. You can help
motivate students to understand and share their ethnic and cultural roots, which will
result in powerful learning. Model non-biased behavior by performing activities
traditionally thought to be more easily done by the other gender, such as, if female,
run AV equipment and lift boxes; if male, perform clerical duties and dust shelves.
Model respect. Do not joke about gender, race or ethnic background.

3. Language - Use non-biased language; in other words, do not refer to all doctors or
lawyers as “he,” or all nurses or secretaries as “she.”

4. Generalizations — Avoid generalizations that refer to stereotyping; for example, “all
Asians are good in Math,” “you throw like a girl.”

5. Types of Examples — Use examples in your teaching which show men and women of
diverse backgrounds with a wide range of feelings, interests and career choices.

6. Facts — Display and use accurate information about the history and current status of
women and ethnic groups. Read at least one major book that surveys the histories
and cultures of U.S. ethnic groups, such as James A. Banks, Teaching Strateqgies for
Ethnic Studies (Boston: Allyn and Bacon, 1987).
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7. Comparisons — Avoid comparison of students based on gender, race or ethnic
background.

8. Equitable Attention — Give equitable attention to males, females and those of various
ethnic backgrounds; do not show preference for any one group over another.

9. Discipline — Address all inappropriate behavior with a calm, respectful and courteous
approach, regardless of gender, race ethnicity or socio-economic class of the
student.

10. Vocational Interests — Help students explore all vocational interests, not only those
fraditionally associated with their gender or socio-economic class.

11. Grades - Be sure that your grading patterns do not favor any students, but reflect
individual accomplishments.

12. Parental Contact — Keep in mind that most minority parents want their children to be
successful academically even though some parents may be alienated from the
school. Try to gain the support of these parents and make them partners in the
education of their children.
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Pre-Set
Elementary Lesson Plans
Topic 1—Who Am | and Where Do | Come From?

Objectives

* Help learner begin their thinking about differences through looking at their
own family culture, customs and traditions.

* Help learner begin to think about how they have defined their own beliefs
based upon values, perceptions and family modeling.

e Learner will examine the various attributes which make them similar fo and
different from other groups.

Pre-Set Elementary Lesson Plans
Topic 1: Who Am | and Where Do | Come From?

Activity — Family Plots

Tell students that you want them to go home and interview at least two family
members. Help students generate questions to ask during the interview.

Possible Questions:
a. Name as many people as possible in your family and what are their
outstanding characteristics.
What is your family background?
Where are your family origins (where did we come from)?
What traditions do we observe from our family origins?
Help student understand how our differences make us unique and
interesting?

Q00

After inferviewing people, students will come back to class and design a family plot
which will outline the characteristics of their family and their family traditions. The
plot can take any form the student would like to illustrate their family (tfrees, maps,
pictures, trains efc...).

After creating the plofts, students should share them with the class. Use the

presentations of the plots as a way to discuss the inherent differences in the
classroom and how we all bring history and culture to an environment.
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Pre-Set
Elementary Lesson Plans
Topic 2—What is Racism?

Objectives
* The student will understand vocabulary and terminology around racism
including: racism, stereotyping, scapegoat, hate, prejudice, discrimination,
tolerance, bias, and assumption.

* The students will discuss what encourages racism.
* The student will understand the repercussions of racism in society.

* The student will understand the difference between fact and opinion.

Pre-Set Elementary Lesson Plans
Topic 2: What is Racism?

Activity - Bat Bias

Show students pictures of bats. Ask students who like bats to go stand on one side
of the room, and students who do not like bats to go stand on the other side of the
room.

Provide each group with a piece of chart paper and have each group complete
the sentence stem, “Bats are. .. ”

Tell students that their responses to the “Bats are. .. " senfence stem should support
their choices.

Have students consider possible reasons why people who dislike bats might feel that
way they do.

Have students define “fact” and “opinion.” Write the student's definitions on the
board or on white paper.

Tell students that you are gong to give them some more information about bats and
they are to consider whether each statement sounds like a fact or an opinion.

Write the following four sentences on the board or read them to students and then

discuss them.

a. Bats are uglier than spiders (opinion)

b. Bats are mammals (fact)

c. Bats make rapid squeaking sounds that are usually too high pitched for human
ears to hear. (fact)

d. Seeing a batis bad luck (opinion)
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Divide the class intfo small groups of three or four and distribute the Bats: Fact or
Opinion¢ Handout. Explain to students that they are to work together to decide
whether they think each statement about bats is a fact or an opinion. They should write
the number of each statement in the appropriate place.

After students have completed the handout, review the answers together as a whole
group and conduct a discussion using some or all of the following questions:

a.

What have you learned about bats that you didn't know before2 Has this
new information changes your opinion about bats? If so, how?

. What are some other animals, insects or repftiles that many people are afraid

of or dislike2 How do you think these animals became so disliked?

. What are some other things that people form opinions about in the absence

of factual information?

. Do people ever form opinions about other people without knowing about

them. What are some of the characteristics on which people base those
opinions? (E.g. skin color, size, accent, ability, age, and clothing)

. How can judging people on characteristic like skin color lead to the wrong

conclusions?

f. How can we avoid making harmful opinions of people?

g. Are there ever times when it's okay to not like someone based upon his or her

h.

physical characteristics?

What are some things you would like people to know about you before
deciding if they like you or nof.

i. Read a story to students about making judgments of people. Ask them to

apply what they have learned that day to the issues in the story.

Review the key points about fact and opinion. Remind students that there are times
when opinions about things need little, if any, explanation or investigation (e.g. my
favorite season is spring: | don't like the taste of popcorn): However, there are other
times when forming opinions in the absence of factual information may be harmful,
limiting and unfair for all.
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Post-Set
Elementary Lesson Plans
Topic 1—Combating Racism

Objectives:
* The student will understand the concepts of target, perpetrator, bystander and
ally.

* The learner will practice skills in confronting racism in their everyday life.
* The learner will understand the affects of racism through sharing their stories

* The learner will understand the affects of racism through listening to their peers’
stories.

Post-Set Elementary Lesson Plans
Topic 1: Combating Racism

Activity—Defining Roles (Part 1)
(The same activity can be use for all levels with adjustment of scenarios to make them
more age appropriate.)

Tell students that you want them to think of a time when they had to meet many new
people. For example, maybe their family moved and they had to go to a new school
where they didn’'t know anyone, or perhaps they joined a new club or team. Have
students remember how they felt during the experience. Ask students to recall what
people did to make them feel welcome or what people did fo make them feel
uncomfortable

After students have shared some of their experiences, tell students that they are going
to read a story about someone in a similar situation. Explain that you want them to think
about how the story is an example of some of the things they studied earlier (expulsion,
stereotyping prejudice etc. . .)

Have them read silently or aloud, “The New Girl”

Questions:

a. How did you feel listening to this story?

b. Do you think events like the one in this story really happen? Explain your
thinking or give an example of an incident similar to Juanita’s situation.

c. Juanita says that she felt “invisible.” What do you think she meant by that?
Have you ever felt as if you were “invisible2” Describe the situation.

d. Does this story include example of stereotyping? Prejudice? Exclusiong Explain
your thinking.
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Distribute copies of the chart below to students and review the terms and definitions
with students.

Target Perpetrator
Bystander Ally
Questions:
a. What does the work “target” mean? Is there a target in the story? If so,
whom?

b. What is a perpetrator?

c. Was there a perpetrator in the story? If so who?

d. Whatis a bystander?

e. Was there a bystander in the story2 If so, who?

f. Whatis an ally? What come to you mind when you hear the team ally?2

g. Was there an ally in this story2 If so, who and what did they do?

h. Do you think most people at some time have been in one or more of these
rolese

i. Which of the four roles do people get to choose?

|- Which of the four roles do people have no choice about?

In groups of 3-4, have students share experiences being in these different roles. Have all
the groups discuss a time in which they have been a target.

Next discuss when they have been a perpetrator.

Next discuss when they have been a bystander.

Next discuss when they have been an ally.

Work to get the entire class to discuss each role for the group before moving on to the
next type of role.

Questions:

a. How did you feel sharing a story with your classmates?e

b. How did you feel listening to other people’s experiences?

c. Which roles were easier or more difficult to talk aboute

d. What are some examples that students in this school are targets of prejudices
and their unfair acts in this school?2

e. Why do you think people stand by when unfairness, bullying or other hurtful
acts occur?

f. Why do you think some people decide to be an ally?

g. What might some people need to help them move from being a bystander to
becoming an ally?

After students apply the roles to the stories read in class, tell them that they are going to
work on becoming better allies for people.

Have students work fogether in their groups to develop a role-play of approximately
two minutes. They can either design their own original situation or they can select from
those listed below. You can also create situations that will be relevant to your school
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culture. Make sure everyone has a nametag that identifies which role they will play in
the role-play.

After students have developed their role-plays have them act out the situations in their
small groups, assuming the role of their nametag.

After practicing the role-play, have students take their nametags off and exchange
them with someone else in the group. Using the same situation, have students act out
the role-play in their new roles. (Tell students not to duplicate anything that they heard
or saw in the first role-play, but consider other ways that people might behave in the
same situation.)

After all students have had the opportunity to be in all roles, have students decide
which one of their role plays to present to the class. After groups have decided which
role-play they will present, have each group briefly explain the situation to the class and
then act out the role-play for the class.

Questions for discussion after role-plays:
a. How did you feel while participating in the target role?2 The perpetrator role?
The bystanderrolee The ally role?

b. Did participating in the target role influence how you acted when you were in
any of the otherroles?

c. In the perpetrator role, was it difficult to play the role of someone who was
unfair to others?

d. As a bystander, did you find yourself thinking of something that you would like
to say or do to interrupt the situation that was taking place? Do you think
bystanders often think about what to say or do but don't follow through?
What are possible reasons why they don’te

e. Did your experiences in the other roles influence what you said or did when it
was your turn to be the ally?

f. What strategies were used in these role-plays to confront unfairness and
prejudice? What are some other strategies that could be used to confront
prejudice and unfairness?

Hand out “Strategies to Confront Prejudice and Discrimination.” Read aloud and
discuss.

Read Text: “On Speaking Up for Each Other” handout. Discuss.

Tell students you would like them to make a commitment to do just one thing differently
in their everyday interactions with people. Give the “Personal Contract Agreement”
and have them complete it. Have each students talk briefly about their commitment.
Tell them you want them to post their agreement in someplace where they will see it
every day.
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Being an Ally (Part 2)

Tell students that the purpose of this lesson is to examine the kinds of things that an ally
might do, the motivations an ally might have, the possible consequences of allies’
actions, and the possible consequences of inaction.

Ask students to define the word “consequences.” After they have discussed the
meaning of the word, write “possible consequences of being an ally” on the board and
have students consider what could happen as a result of being an ally. Encourage
students fo have an open discussion about possible negative and positive
consequences that could result.

After students have exhausted the list of possible consequences of being an ally, ask
them to consider “the possible consequences of not being an ally.”

List four topics on the board:

a. Taking Action

b. Motivations

c. Possible Consequences of being an ally

d. Possible consequences of not being an ally.

Next, divide students into small groups. Provide each group with pieces of chart paper
and marker. Distribute one of the attached scenarios to each group and instruct
students to develop it together. Have each identify what action might be taken, what
would be the motivation and possible consequences for acting and possible
consequences for not acting.

Tell student that some thing that happened that could serve as an example in a larger
sefting was the burning of more than three-dozen churches, with predominantly
African-American congregations, between January 1995 and May 1996. Two civil rights
organizations, the Anti-defamation League, and the National Urban League, placed
advertisements in news papers across the country encouraging people to write letters
of support and send donations to help rebuild the churches. Thousands of people
responded to the advertisements.

Distribute the"Letters to the Burned Churches” handout. Instruct students to read and
listen to the actions people proposed.

Questions:
a. How did you feel listening to the letter that people wrote?

b. What were you able to learn about the people who wrote the letterse

c. What are some of the things that people did to show they were dllies to the
people whose churches had been burned?

d. How can being an ally, even to people you don't know, strengthen
communities?

e. What might have been a consequence had everyone ignored the situation?
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The New Girl

Juanita was new to the school; her family had only recently moved into the area.
Because Juanita and her family were migrant workers, she was used to starting over in
new places, but even so, it was always hard to meet new friends and get used to new
teachers. It was also difficult for Juanita to keep up with her studies because she
moved often and because she had to care for her brothers and sisters when she came
home from school while her parents worked.

As Mr. Borden infroduced Juanita to the class, some students in the back of the room
began to giggle. One student whispered loud enough for others to hear, “Look at that
ouftfit! Does this girl get her clothes from charity, or whate” Others joined in the
laughter. Juanita knew the laughter because she had heard it many times before. She
knew the kids laughed at her clothes because they weren't the latest style, and when
they found out what her family did for a living she would be nicknamed “leftuce
picker.” It had all happened before. Mr. Borden paused for a moment while the
giggling stopped and then continued by saying, “Let’s all make Juanita feel welcome.”

As the day continued, Juanita felt anything but welcomed. There was a group of girls,
who giggled every time they looked her way, and when it was fime to divide into small
groups to work on an assignment, no one in the group even talked to her; in fact,
everyone acted as if she were invisible. When lunchtime came, everyone began
running to the cafeteria. A few of the girls, who had been laughing at Juanita all
morning, brushed by her and one of them said, as if to no one in particular, “Hope she
knows there’'s no free lunch program at this school.” This seemed to be the funniest
thing the others girls had ever heard, but as they laughed and continued walking, one
of the girls, named Stephanie, said, “C'mon, leave her alone, she hasn’t done anything
to us.”
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Sample Situations for Role Plays

A new student has recently enrolled in your school. He speaks with an accent and
wears fraditional clothing from his culture that is very different from what most children
in the school wear. Other students are teasing him, calling him names like “turban
boy."

One of your classmates is constantly being picked on because of her size. Today one
of the kids is bullying her in the cafeteria, saying things like, “Give me that cupcake
whale girl, you don't need to eat anymore,” while grabbing for her lunch.

You and a group of classmates are walking home from school. One of the kids in the
group starts telling a joke about (select a group) in front of your friend (who is
from the targeted group).

Three boys go to the playground to play basketball. Connie comes and asks if she can
join the game, saying she loves to play basketball. One of the boys starts laughing and
making remarks about how girls can’t play “boy sports” and tells her to “buzz off.”

The teacher announces that there will be a field trip the following week. A boy turns to

one of the students sitting near you and says, “Well, you know that Billy won't be able to
go because the trip costs money.”

Scenarios

a. One of your friends is always making jokes about people who speak a language
other than English.

b. Some of you classmates laugh when Katie reads out loud in class because she reads
slowly and stumbles over some of the words.

c. When teams are formed in gym class some of the kids say they don’t want Leroy on
the team because he's fat.

d. Many of the kids in your class refer to students in the special education classes as
“those dummies.”

e. You overhear one of your friends repeating a rumor about a teacher that you know is
not frue.

f. The school staff is planning a field trip that you know many of your friends cannot
afford to participate in.

g. You hear your friends complaining that the Korean kids get all the academic awards.
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Post-Set
Elementary Lesson Plans
Topic 2—Individual and Community Social Action

Objectives:
* Students will examine possible actions that an ally might take.

» Students will consider possible motivations for becoming an ally.
» Students will learn the process of creating an action plan

» Students will learn how to initiate social action on an individual and community
basis.

Post-Set Elementary Lesson Plans
Topic 2: Individual and Community Social Action

Individual Action (Part 1)

Distribute the “Young People in Action” handouts following Part 3, or have the handout
prepared on an overhead transparency. After reading each young person’s story,
have a whole-group discussion, using the following questions.

Questions:
a. What problem or concern did identify?
b. What are some possible reasons why decided to act on this
problem?
c. What action or actions did take to address the problem?
d. What type of skills did demonstrate when he/she performed

these actions?

e. Even though primarily worked alone, what kinds of support do
you think he/she needed to make the project a success?

f. What were the results of actions?

Other Questions:
a. Thinking about the definition of an ally, would you say that all of these young
people were allies? Explain your thinking.

b. What is meant by the term “role model2” How does someone become a
“role model?” Give examples of someone you consider to be a role model.

c. How do you think these students accomplished what they did?2 What
needed to be in place for them to be successful?

d. In what ways can a plan be useful when working on a project?

Explain to students that even though these students worked primarily alone and they
didn’'t have many resources, they were still able to accomplish a great deal.
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Community Action (Part 2)

Inform students that they are going to look at another example of action. This example
is community action on a very large and public scale.

Label a piece of chart paper " Rosa Parks.” Below the heading, draw three columns
and label them:

“What | know,

“How | know”

“What else | could learng”

Ask students to say everything that they know about Rosa Parks and write the
information in the first columns. Move the second and tell how they learned the
information and then have students indicate what they might not know about Rosa
Parks that could be important to understanding her life and accomplishments.

Example: Rosa Parks
* What | know?
* How | know?
* What Else | could Learn?

Questions:
a. Did most of you know the same basic information about Rosa Parkse If so, why
do you think that happened?

Tell students that in the next part of this lesson they will learn additional information
about Rosa Parks and her role in the Civil Right s Movement. Distribute the "A Case
Study in Community Activism” to students. Explain that as they are reading and/or
listening to the information, they should think about how Rosa Parks’ accomplishments
were the result of working with others.

Questions:

a. How did you feel as you listened to the information about segregation and
“Jim Crow” laws?

b. Tell something that you learned about Rosa Parks that you didn't know before
today.

c. How was Rosa Park's work a continuation of work that was already underway
across the country?

d. Who were some of the people who paved the way for Rosa Parks’ actions?

e. Who were some of the people that Rosa Parks worked with in her community?

f. What were some of the tasks performed by the people who worked with Rosa
Parkse

g. How did the decision by so many people in the community not to use the
buses help the cause? Do you think that the Montgomery Bus Boycott would
have been as successful without the support of the maijority of citizens?2

h. How did each action that was taken help to contribute to the successes of the
Montgomery Bus Boycotte
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Taking Action (Part 3)

Begin this lesson by telling students that they are going to make a magic wand—a
magic wand that they will pretend can make problems disappear or that can improve
things in their school. (Have students construct the wand using the star cut out and
aftach it to a drinking straw. Students are welcome to decorate the wand any way
they choose.)

Have students think about something they would like to see improve or a problem that

would like to see solved in their school. On one side of the star, have students think

about something that they would like to see improved in their school or immediate
community and write their ideas in a few words. On the other side of the star, they

should write their names.

After the construction of the wands, have students sit in a circle. Tell each person, one by one
to wave his/her magic wand and say, “If | had one wish for my school it would

be "(complete statement with what they _wrote on their stars).
Write down what the students say as they wave their wands.

After all students have identified what is on their magic wands, have students look at the list
and identify areas of improvement that were identified by two or more people. Also point out
suggested areas of improvement that were only identified by one student.

Explain that for the purpose of this lesson, the class is going to split up into groups of between
1 and 7 and focus on a particular problem that they would like to address through action.
Give each group a marker and have each group identify a recorder. Each group or
individual should select a problem from those listed during the wand exercise to put their
energy towards.

Individual/Group Action Planning Process (Part 4)

Task 1: Students are to reach consensus about which problem or concern the group will
address.
a. What are some possible reasons why this problem exists?

Task 2: Students are to brainstorm a list of possible ways to address this concern.
a. What are some things that might be tried to solve this problem?

Task 3: Based on the interest and skills of the group members, students are to decide on one
of the ways to address this problem.

a. What jobs would need to be completed to solve this problem and who would be
responsible for each task?

b. Who else in the school or community could help with this problem?

c. What else might be needed to solve this problem?

d. How would we know if this problem had improved?

Task 4: Students are to complete the “Group or Individual Action Plan” handout identifying
specific tasks that will need to be completed by each group member.

Activities and Handouts Taken from Anti-Defamation League RERB 7/25/08[18]



